Attitude of pre-service teachers through punishment within jung's theory of archetypes  by Tanrıverdi, Belgin et al.
Procedia Social and Behavioral Sciences 1 (2009) 1617–1623
Available online at www.sciencedirect.com
World Conference on Educational Sciences 2009 
Attitude of pre-service teachers through punishment within jung’s 
theory of archetypes  
Belgin Tanrıverdia∗, Yıldız Öztan Ulusoya, Hülya Çevirmeb 
aKocaeli University, Faculty of Education, Educational Sciences Department, øzmit, 41380, Turkey  
bKocaeli University, Faculty of Education, Turkish Language Teaching Department, øzmit, 41380, Turkey  
Received October 24, 2008; revised December 21, 2008; accepted January 5, 2009 
Abstract 
Since teachers are losing their traditional authoritative roles, pre-service teachers should be taught how to be tolerant toward 
various participants in their classroom. That’s why, it is crucial to analyze their attitude through punishment. Using the 
primordial archetypes theory of Carl Jung as a point of view, this study analyzed the attitude of pre-service teachers about 
punishment and what they think about the roles of teachers and students in the process of punishment. This study reveals that pre-
service teachers are mostly in favour of punishment and they accept teachers as “Wise Old Man” and students as “Trickster” 
according to Jung’s primordial archetypes. 
© 2009 Elsevier Ltd. 
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1. Introduction 
The new roles of teachers are being pointed out by various authors, (e.g. Hirvi, Day and Niinisto cited in Lavric 
2006), who base their reasoning on the changes in the society and the resulting changes in schools. Changes in the 
society are the source of learning, behavioural and multicultural diversity among students, posing numerous 
problems for teachers. Teachers are losing their traditional function of being the sole source of information, which is 
why the authors particularly stress that teachers should become more open for change, as one of their newly 
assumed roles. One of the new teacher roles arises from the learning organisation, where teachers are stimulated to 
develop personally as well as professionally. In an attempt to achieve their teaching goals, they should be able to 
work with different participants and know how to adjust to them. In order to learn to be more tolerant toward 
various participants and to be able to solve disputes among them, and among participants versus teachers, one must 
be familiar with providing discipline without using punishment in the classroom. In this case, teacher training 
programs should teach pre-service teachers how to be tolerant toward various participants in their classroom. In 
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order to organize this program, one should know the attitude of pre-service teachers through punishment. That’s 
why; this study investigated the attitude of teachers through punishment and what they think about the roles of 
teachers and students in the process of punishment.
2. Literature review 
Punishment is defined as the contingent presentation of an aversive situation (Jeffery, 1965). We can mention 
three types of punishment: 
1. Type I punishment occurs when something unpleasant is added to a person's existence. This addition of 
something bothersome provides an unpleasant situation. 
2. Type II punishment occurs when something pleasant is withdrawn. Taking something pleasant away from a 
person makes that person feel bad and creates an unpleasant situation. 
3. Type III punishment occurs when something pleasant is first added and then withdrawn. A person who has 
gained something pleasant which was not available before but then loses what was gained will feel bad 
about this loss, and therefore this is a presentation of an unpleasant situation (Jeffery, 1965). 
The use of punishment to control behaviour has been a controversial issue among both learning theorists and 
educators. Thorndike’s original law of effect (Sprinthall& Sprinthall, 1990), for example stated that reward and 
punishment had equal but opposite effects, reward strengthening and punishment weakening a learned stimulus-
response connection. Later, in his career, Thorndike revised this law drastically, saying that reward was far more 
effective in reinforcing learning than punishment was in weakening it. More recent psychological studies, 
especially those carried out in the past years, have shown that punishment is indeed an effective technique for 
controlling behaviour. Taking a humanistic position, on the other hand, a series of studies reviewed by Brown& 
Herrnstien (cited in Sprinthall & Sprinthall, 1990) indicated that even when with a variety of novel techniques, the 
outcomes were not positive; as soon as the aversive stimulus was removed, the individuals reverted to their normal 
behaviour patterns. It means that physical punishment produced no long-lasting changes. Another reason to avoid 
the use of punishment is that punishment often is accompanied by negative side effects which can actually do harm 
beyond what we intend for the recipient of the punishment.  
Considering the changing roles of teachers it is obvious that it is crucial to analyze the attitude of teachers 
through punishment. Using the theory of Carl Jung as a point of view, this study analyzed the attitude of pre-service 
teachers about the roles of teachers and students in the process of punishment. His theory of a collective 
unconscious and primordial archetypes was used as a tool in that analysis, since it is possible that their attitude 
through punishment originated within the primal glimmers of human consciousness. With his theory of a collective 
unconscious and primordial archetypes, Jung asserted that instinctive behaviour and mental processes, which are 
shared by all people, derived from a collective unconscious that was inherited, much as physiological elements had 
evolved and had been inherited by people throughout human development (Jung, 1959a).  
Jung's theory divides the psyche into three parts. The first is the ego, which Jung identifies with the conscious 
mind. The second, the personal unconscious, is like most people's understanding of the unconscious in that it 
includes both memories that are easily brought to mind and those that have been suppressed for some reason. The 
third is the collective unconscious, in other words, "psychic inheritance." It is the reservoir of our experiences as a 
species, a kind of knowledge we are all born with. And yet we can never be directly conscious of it. It influences all 
of our experiences and behaviours, most especially the emotional ones, but we only know about it indirectly, by 
looking at those influences. 
Jung’s published works (1969) pertain mostly to the aspects of the psyche, the conscious ego and the 
unconscious layers. He came to believe that the unconscious was composed of both a personal layer as well as 
deeper, collective strata of unconsciousness. As such, the personal unconscious is derived from the collective 
unconscious (Jung, 1964). He theorized the personal unconscious was made up of repressed memories, forgotten 
experiences, and subliminal perceptions of the individual, while the collective unconscious was made up of 
impersonal, universally shared, fundamental characteristics of humanity, which he referred to as primordial images 
or archetypes (Jung, 1959b). Jung also noted the presence of archetypical forms in myths and fairy tales from races 
around the world, as well as in all of the religions of the world (Bennet, 1966). Anthropological studies indeed 
reveal similar myths, customs, and taboos in dissimilar cultures around the world, as in Levi-Strauss’s research in 
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1978. Campbell (1949) theorized that myths describe universally felt fears, desires, tensions, and spiritual principles 
that lie unconscious beneath human behaviours. Jung theorized that these primordial archetypes (Appendix A); 
Great Mother, Wise Old Man/Woman, Hero, and Trickster, could be found in a variety of interpretations in different 
circumstances and different generations and are evidenced in myths, dreams, and everyday life (Jung, 1959c).  
The purpose of this study is to (1) analyze the attitude of teachers through punishment, and (2) to analyze their 
perceptions through the roles of teachers (as the ones who punish) and roles of students (as the ones who are 
punished) in terms of performing an undesirable behaviour and a respond to it. This study also aims to uncover if the 
observed roles fit into the criteria defined by Jung as making up specific primordial archetypes. In other words, this 
study was also focused on perceptions of roles and their possible correlations to Jungian archetypes. 
3. Method 
3.1. Participants 
The participants in the study were 134 pre-service teachers enrolled Foreign Languages Department at Kocaeli 
University. In order to provide a wider spectrum, students from different grades, ages and gender were involved in 
the study. From the first grade to the third 34 students were selected for each group (two of them did not complete 
the text). Participants are between 17 and 24 years old. 94 of the participants are female whereas 40 of them are 
male.    
3.2. Method 
The method used in this study was that of a qualitative content analysis. Fraenkel & Wallen (1990), defined 
content analysis as “a technique that enables researchers to study human behaviour in an indirect way …a group’s 
conscious and unconscious beliefs, attitudes, values, and ideas often are revealed” (p.482).  
3.3. Instruments 
Since Jung theorized that these primordial archetypes could be evidenced in myths or legends, the first 
instrument used in this study is a common legend (Appendix B) narrating a punishment given by a person (the 
authority) to the other. For this study, Artemis (a goddess) was supposed to symbolize the teacher and Actaeon (a 
mortal hunter) was supposed to symbolize the student; in other words the former is the person who is responding the 
undesirable behaviour and the latter is performing the undesirable behaviour. The complete text was not handed out 
to the students; the text included the part in which the crime was committed and the rest was missing. The students 
were made to complete the text with their own words. With this method, it was expected that students completed the 
text according to their unconscious attitudes to the roles of teachers and students in terms of crime and punishment.  
The rubric (Appendix A), used as the second instrument in this research, is a list of adjectives and descriptive 
phrases of the Hero, the Great mother, the Wise old man, and the Trickster, which have been culled from the 
writings, definitions, and descriptions of Jung (1959a, 1959b, 1959c). Upon completion the first analysis of the 
texts, 3 other non-Jungian characteristics was added to the rubric and analysis was repeated.  
3.4. Data Analysis 
In order to analyze the attitude of teachers through punishment, students’ completing the legend was analyzed 
in terms of types of punishment. The answers were coded into seven types upon completion of the text analysis. 
After second coding, these types were reduced into five since the other two was not repeated more than five. In 
order to analyze their perceptions through the roles of teachers (as the ones who punish) and roles of students (as the 
ones who are punished) in the punishment process and if the observed roles fit into the criteria defined by Jung as 
making up specific primordial archetypes, the list of personality traits in Appendix A was given a different code and 
a folder was created for both the roles of teacher and the roles of students based on students’ writing. In other words, 
the relationship between the authority and the other was investigated in the writings of students. This part of the 
analysis consisted of counting the number of checked roles shared among all 134 participants and comparing the 
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prevalence of one role to another by calculating percentages. The selected descriptors were also examined to see if 
they correlated to Jung’s list of descriptors of archetypes (Appendix A). This part of the analysis consisted of using 
different colours on the text analysis to designate different archetypes.  
Following the colour coding process, each character was coded as to whether or not the selected characteristics 
met more than half of Jung’s criteria for each of the four archetypes. Most of the 134 characters met the criteria for 
more than one archetype. Thus, combination archetype categories were created. For example, if a character was 
noted as having at least five descriptors for both hero and trickster, the character was coded as a Hero/Trickster. 
There were also characters that failed to meet the criteria for any archetype, and these characters formed their own 
category, which is coded as non-Jungian character. Upon completion of the analysis, 9 archetype categories were 
created. For each category, frequencies, represented by percentages, were calculated and included in order to enrich 
the data. 
4. Results 
In order to analyze the attitudes of pre-service through punishment, their completing the text was analyzed in 
terms of response given to an unpleasant situation. After the analysis, five different types of answers were found, 
three of which were related to punishment. The other answers were (4) to forgive the one who is committing a crime 
since the other realizes his fault, and (5) to avoid giving a punishment and ignore the crime since he had lack of 
confidence. The results are given as follows: 
Table 1. The Frequencies and Percentage of the Types of Punishment in Students’ Writing
   
Types of Punishment/No Punishment  Frequency Percentage 
Type I punishment. Something unpleasant is added to a person's 
existence.  
45 33,6 
Type II punishment.  Something pleasant is withdrawn.  12 9,0 
Type III punishment. Something pleasant is first added and then 
withdrawn. 23 17,2 
No punishment. Forgiving the person who is committing the 
crime since the person realizes his mistake 15 11,2 
No Punishment. Ignoring the crime and pretending nothing has 
happened 39 29,1 
Total 134 100 
As it is concluded in Table 1, the majority of pre-service teachers think that punishment was the solution to the 
crime. Only a small number of people were for the idea of making student understand his fault. Considering 45 out 
of 134 people completed the text almost the same as the original legend, we may conclude that our attitude for 
certain incidents are affected by the others. Surprisingly, for the researchers at least, 29% of the students (ranks the 
second) tend to ignore the crime and pretend nothing had happened. It is possible to think that in their teaching 
career they may have difficulty in providing discipline since they avoid the problematic issues in the classroom.  
In order to understand how pre-service teachers perceive the roles of teachers and roles of students in a 
punishment process, the writings of the students were coded twice to analyze if the observed roles fit into the criteria 
defined by Jung as making up specific primordial archetypes; the first for the one who was giving or not giving the 
punishment (Artemis) and the second one who committed the crime (Actaeon). The personality traits (Appendix A) 
which were never repeated in both coding were eliminated and the ones repeated in students’ writing were included 
in the study. For example, the role of teacher in a punishment process was coded as 1+3 if the writing of a student 
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met the requirements of Great Good Mother/Father and Wise Old Man/Woman. This process was repeated for all 
the participants in the study. The frequencies and percentages of the first coding for 134 students are as follows: 
Table 2. The Comparison of the Role of Teacher and the Role of Student within the Archetype Categories
Archetypes The Roles of Teacher The Roles of Student 
f % f % 
Great good mother/father 6 85.71 1 14.29 
Hero - - 25 100 
Wise old man 50 94.34 3 5,56 
Trickster 4 6,06 62 93,93 
Great mother+ Wise old man 26 - - 100 
Wise old man+ Non Jung Type 13 92,85 1 7,14 
Trickster+ Non Jung Type 3 12 22 88,0 
Non-Jung Type 40 68,97 18 31,03 
Numbers of  Students 134  134  
 According to the results based on pre-service teachers’ thoughts, the archetype of teacher in this study is Non-
Jung type and Wise Old Man/Woman. For them, teachers are the people who orders rules and who are authoritative. 
We can conclude that there is a clear cut distinction between teachers and students in the process of punishment. 
According to the perceptions of participants, students cause problems but they learn a lesson after being punished. 
Another most repeated one is Non-Jung type including “passive, powerless and apathetic”, which is surprising for 
the researchers at least. We may conclude that pre-service teachers have lack of self-confidence or they think that it 
is not their business to provide discipline; the best is to ignore what is done. In order to understand which personal 
traits were most repeated in each group, the writings of students were analyzed in terms of characteristics of each 
archetype. In other words, all the writings were scanned once more in order to analyze how many times a specific 
personal trait, for example “wise”, was repeated. Results are shown in Table 3.   
                                           
Table 3. The Roles of Teacher and Student in the Process of Punishment and their Coding according to the Characters based on 
Jung’s Archetypes 
Characteristics The Roles of Teacher The Roles of Student 
f % f % 
Wise 8 100 - - 
Helps other grow 22 100 - - 
Courageous 
- - 14 100 
Gains eventual reward 
- - 15 100 
Must endure ordeals 
- - 8 100 
Is tested in same way 
- - 5 100 
Authoritative 65 90,14 7 9,85 
Viewed as an elder or sage 8 - - 100 
Dispenses laws or rules 28 - - 100 
Serves as a leader 10 - - 100 
Serves as a guardian 13 - - 100 
Stupid 5 50,0 5 50,0 
Causes suffering to self or others 2 4,34 44 95,65 
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Is a prankster 2 9,09 20 90,90 
Learns a lesson 
- - 55 100 
Grows out of his or her behaviour 
- - 31 100 
Powerless 34 56,66 26 43,33 
Passive 20 40.0 29 60 
Apathetic 42 - - 100 
Total Number of personal traits 259  259  
In this analysis, it was noted that 19 personal traits were used. Only six traits out of 19 were used for both sides, 
the others were repeated for only one side. For example, the personal trait “learns a lesson” was analyzed in 55 
students’ writing for the role of student but it was never accepted as a role of teacher. It is obvious that there is a 
clear cut distinction between the understanding of the roles of teachers and students in terms of punishment. As it is 
concluded in Table 3, there are 259 roles repeated in coding. The most repeated one for teacher roles was 
“authoritative”. The others were “apathetic”, “powerless” and “dispenses laws or rules”. There may seem a conflict 
but considering the results of punishment types in Table 1, we can conclude that “authoritative” is related to “Type 1 
Punishment” and “powerless and apathetic” is related to “Ignoring the punishment”. For the roles of students, most 
repeated personal traits were “Learns a lesson”, “Causes suffering to self or others” and “Grows out of his or her 
behaviour”.  
5. Conclusion 
Pre-service teachers accept “punishment” as a right for teachers because students make mistakes; and they want 
to cause suffering for themselves and others. In order to prevent this, punishment should be used. They are generally 
in favour of direct punishment. On the other hand, some of them think that teachers should not punish the students 
just because they are not able to do that. Only a few of them think that teachers make students understand their fault. 
Considering Jung’s primordial archetypes, teachers are generally “Wise Man” and students are generally 
“Trickster”. Considering these archetypes, the personal traits which were repeated for Wise Old man/Woman was 
“Authoritative” and “dispenses law and orders” and “Learns a lesson”, “Causes suffering to self or others” for 
Trickster. Still, there is still a group of participants who accept teachers as “Non-Jungian type”, especially accept 
teachers as apathetic but students are tricksters on every condition. As a further study, it can be recommended that 
the reason for the differences attitudes towards punishment and their understanding about the roles of teachers and 
students. By the researchers this study will be repeated for the other departments, Science Teaching Department, 
Social Sciences Department etc, in order to analyze if there is a relationship between the career they decide and the 
attitude through punishment.  
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7. Appendices 
Appendix A. List of Jungian Descriptors (Extracted From Literature) and Their Coding System 
Great Good Mother/ Great Good Father (1) 
1.1. Protective 
1.2. Sympathetic 
1.3. Provides sustenance to others 
1.4. Wise 
1.5. Awe-inspiring 
1.6. Helps other grow 
1.7. Offers unconditional love 
1.8. Arouses devotion 
Wise Old Man (3) 
3.1. Authoritative 
3.2. Viewed as an elder or sage 
3.3. Brings order 
3.4. Serves as a leader 
3.5. Serves as a guardian 
3.6. His or her love must be earned 
3.7.Dispenses laws or rules 
3.8.Skills and wisdom are highly respected 
Hero (2)
2.1. Courageous 
2.2. Has  a quest or adventure 
2.3. Gains eventual reward 
2.4. Active 
2.5. Heroic 
2.6. Must endure ordeals 
2.7. Steadfast 
2.8. Is tested in some way 
Trickster (4) 
4.1. Stupid 
4.2. Causes suffering to self or others 
4.3. Is a prankster 
4.4. Experimental attitude 
4.5. Clumsy 
4.6. Unpredictable behavior 
4.7. Learns a lesson 





Appendix B. The Legend of the Goddess Artemis and the Hunter Actaeon  
Actaeon, raised and trained by Chiron, was a great hunter from Theaba. He was the most skillful hunter in that 
region. Proud of himself, he started to claim that he was better than Goddess Artemis, who promised herself she 
would be a virgin forever, at hunting. One day, he saw her naked while she was having a bath.  He stopped and 
stared, amazed at her ravishing beauty. ……  (Students were made to complete the legend). 
The rest of the legend:  
Once seen, Actaeon was punished by Artemis: she forbade him speech — if he tried to speak, he would be changed 
into a stag — for the unlucky profanation of her virginity's mystery. Upon hearing the call of his hunting party, he 
cried out to them and immediately was changed into a stag. His own hounds then turned upon him and tore him to 
pieces, not recognizing him. The hounds were so upset with their master's death, that Chiron made a statue so 
lifelike that the hounds thought he was alive. 
